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Currently, teaching evaluation at SMU is driven by the quantitative portion of student evaluations.  There are many discussions about revising teaching evaluation across campus.   Two departments in Simmons (Teaching and Learning and Educational Policy and Leadership) will be experimenting with:
1) self-selected teaching portfolios, 
2) self-selected collaborations to improve teaching, and
3) use of research-based competencies for peer evaluation of teaching.

Each faculty member will select:
1) at least 2 portfolio entries, each with an explanation of what this entry shows about you as a teacher and the teaching goal(s) set for this year,
2) at least 1 collaboration to improve teaching and documentation of this collaboration to add to the portfolio, and
3) at least 1 use of the observation competencies (as documented by field notes and a summary letter written by the observer).

Portfolios will be due to chairs at the same time that the Faculty Activity Reports are due (February 2013)

Faculty members who will be applying for promotion should work closely with their chair in the selection of portfolio entries.

There will be two sessions for faculty to evaluate/suggest revisions to these potential ideas for portfolio entries, collaborations to improve teaching, and competencies for observation (December 2012 and May 2013).



POSSIBLE ENTRIES FOR A TEACHING PORTFOLIO

· Course syllabi or assignments that demonstrate your growth or teaching innovations you have implemented and revised over time with explanation of changes with rationale.
· Statements from colleagues who have taught with you, reviewed your teaching and learning materials, sought out your advice on a range of teaching issues, and/or consulted with you on advising or mentoring issues.
· Formal student feedback, such as results of mid-semester feedback.
· Formative assessment solicited from students and ways you changed instruction based on that feedback.
· Statement of teaching philosophy with specific examples of how that philosophy can be seen in your classes/other interactions with students.
· Invitations to speak to professional colleagues about teaching and learning practices (on campus, locally, regionally, or nationally) or leadership practices.
· Evidence of participation in faculty development activities related to teaching/ teaching in your discipline on campus, regionally, or nationally and how you used what you learned.
· Letters of support from alumni or former students about the quality of your instruction.
· Evidence of impact on their professional careers (e.g., helping them to secure employment or admission to graduate school).
· Evidence of your students’ success, particularly for faculty who do a lot of advising (graduate or undergraduate).
· Student publications or evidence of co-authorship.
· Evidence of effective academic supervision of Honors, Master’s, or Ph.D. 
· Samples of student work (e.g., essays, creative work, project or field-work reports, lab reports, etc.) and how you responded to that particular work sample.
· Informal student feedback you may have received, e.g., thank you letters, emails of appreciation, etc.
· Course development, assessment development, or course activity development.
· Other evidence, proposed by faculty member, approved by chair.



POSSIBLE COLLABORATION FOR IMPROVED TEACHING


In pairs or small groups:

· Book study.

· Study groups formed through curriculum committees.

· Participation in Critical Friends’ groups

· Investigation/presentation on developing stronger interpersonal relationships with students and on fostering student engagement and accountability.

· Investigation/presentation on building bridges between what the teacher knows and what the student is trying to grasp. 

· Investigation/presentation on different teaching strategies, especially related to technology.

· Investigation/presentation on feedback mechanism to learn about tangible changes in courses, teaching strategies and methodologies, or curricula resulting from the program.







POSSIBLE DOMAINS FOR OBSERVATION/FOLLOW-UP CONFERENCE


Domain				Behaviors

Teacher as Person			Is skilled at communicating
Has a positive attitude toward students
					Exhibits respect for all students

Expert on Content	Is capable of using relevant information from
Knowledge	appropriate literature for his/her own teaching: noting where empirical evidence does and does not exist
					Has thorough knowledge of his/her subject
					Has knowledge of new developments in his/her
					  subject

Facilitator of Learning Processes	
 
 Developing learning experiences	Places student at the center when designing
  syllabus and classes
Is capable of leading active learning 

  Interacting with students		Is capable of giving feedback
					Is capable of motivating students

  Evaluating students			Is capable of assessing student learning
					Is capable of readjusting teaching based on the
					  basis of evaluation
					Is capable of designing assignments/tests that
					  are appropriate for desired learning results

Being lifelong learner	Is capable of reflecting on his/her teaching performance
	Is capable of drawing conclusions from reflection
	  on his/her teaching performance
	Is open to innovations



Revised from:

Tigelaar, D.E.H., Dolmans, D.H.J.M., Wolfhagen, E.H.A.P., & Van Der Vleuten, C.P.M. (2004).  The development and validation of a framework for teaching competencies in higher education.  Higher Education, 48, 253-268.
